Proceedings of “Engaging Democracy Through the Humanities”

(compiled by Lorrayne Carroll)

“Engaging Democracy Through the Humanities: An Institute for Serious Inquiry into the Connections between Campus and Community Life” convened in St. Johnsbury, Vermont (May 24-26, 2004), bringing together fifteen participants, four faculty facilitators and five Campus Compact staff to ask “How can humanities faculty better engage democracy as a crucial component of public life?”  Three days of intense reading, discussion, community work, and collective consideration of this question produced some strategies for “engaging democracy” as well as, of course, some further queries.

A partnership among the Maine, New Hampshire and Vermont Campus Compacts, supported by a grant from the Corporation for National and Community Service (Learn and Serve America), made possible the design and implementation of the Institute.  The staff and four faculty facilitators spent several months planning the Institute so that the agenda would provide participants with materials, methods, and strategies for making connections between their teaching/scholarship and the communities in which that academic work happens.  In the spirit of the humanities, however, the Institute’s designers emphasized that this would be a venue for broad intellectual inquiry into the contested terrain of “democracy,” a place for participants to define and test that terrain. 

May 24:

After registration and lunch, the Institute’s work began with an overview, presented by Rick Battistoni, in which he outlined the historical progression of campus-community connections. Professor Battistoni traced the language shift that signals the changes in the ways academics and community partners have framed campus-community work.  Beginning with models of service-learning and experiential learning, faculty have moved to a more expanded –and sometimes more ambiguous- term, “civic engagement.” Participants entered into a discussion of why these terms have changed and what the transformations mean for humanities teachers who wish to include community connections in their curricula.  The group then moved on to a different consideration:  “why are you here?”

Participants’ responses to this question, offered in a roundtable format, revealed that many of the faculty had already employed some kind of service-learning in their teaching; others were new to the concept but eager to learn more about linking academic and community work.  Generally, participants noted that the humanities has not been a “natural” home for this linkage in the ways that social sciences and natural sciences have been.  They hoped the Institute would demonstrate ways that traditional humanities topics foster both critical thinking and community action.  

Following this roundtable, participants formed small groups to work on an exercise entitled “What do we mean by ‘engaging democracy?’”  Each participant read through and ranked a series of activities that purported to be a measure of how one might “engage democracy.”
 Participants differed widely in their rankings, with some maintaining that “Voting” was a primary act of civic engagement, while others saw “Attending a neighborhood meeting,” or “Driving within the posted speed limit in a school zone” as more significant behaviors for an “engaged” citizen. Small groups reported back to the whole, and a revealing discussion emerged from the justifications, explanations, and defenses of the rankings.  Some participants drew distinctions between personal (or local) and national “engagement” (work connected to institutions that exceeded local boundaries); others emphasized that scale was not as important as making some kind of change (although scale would necessarily affect the potential for transformation). Additional comments noted that examinations of “engagement” and “democracy” necessitated inquiries into how democracy is affected by coercion or perfunctory practice, how one views democracy within a binary of idealism versus pragmatism, and whether democracy must always be practiced in community (“face to face”).  A key question posed by many was “does democracy always entail social activism?” This workshop proved to be a valuable instrument for making concrete the abstractions and often invisible assumptions within the term “engaging democracy.” 

After a brief break, the program turned from the focus on definitions of “engagement” and “democracy” to a discussion of the humanities, led by Dan Malachuk and Lorrayne Carroll .  Specifically, participants moved into an examination of how we conceive of the humanities and its diverse disciplinary fields as a “lens” through which we interrogate democracy and make decisions about civic engagement. Participants read and discussed  E. B. White’s brief definition of democracy (see Appendix), then followed with a brief writing/reflection exercise, in which participants were asked how they viewed the humanities, produced diverse responses. As with the earlier group exercise, this discussion proved to be extensive, elaborating on the meanings and functions of the humanities. They saw the humanities as a field for training in critique, interpretation, and transformation through the functions of reading and writing. Many considered these text-related activities as foundational modes of expression, modes that allowed for multiple voices and contestation of interpretations...modes that resonate with their notions of democratic values and practices.
 Starting with their own understanding of the term, participants generally agreed that the humanities can be characterized in several ways:  as a repository of images and playful ways of seeing; as a field of multiple and diverse voices; as a model of and preparation for imaginative transformations; as a set of methods and practices for critique and questioning.  Particularly in light of this last characteristic—the operations of critical thinking--participants came to view the humanities as a set of practices that encourage participation in civic life because of the field’s constant pressure to find meanings, to interpret the texts and contexts of our lives. 

Within this complex construction of the humanities, participants recurred to the issue of linkage:  if inquiry in the humanities facilitates, or even demands questioning, interpretation, and argumentation, it necessarily asks humanities students and faculty to take collective responsibility for the making of knowledge.  This collective model leads to various implications. Humanities study can make clear that all knowledge production is ultimately social, that one does not read, write, think, paint, dance, or perform alone.  As humanities faculty, what is our role in helping students to come to an awareness of the potential for egalitarian practices in which everyone has a voice?  Do we see ourselves as “public intellectuals” whose pedagogical and research activities aim at broader civic goals? Can the extensive purview of the humanities provide the theoretical bases for linking apparently disparate or differentiated topics and constituencies?  These questions led to a related discussion on the “skills” we think the humanities teach and develop. Basing our investigation on Rick Battistoni’s guidelines,
 we agreed that humanities students should have some substantive knowledge of the political context in which they live, that they should practice critical thinking and communication skills; have a grasp on various ways to solve problems; have some capacity for community and coalition building; and have the ability to use creativity and imagination  in order to transform those environments and conditions that they think should be changed for the improvement of civic life. Specific skills engendered by humanities reading and research include those related to working with and within diverse populations, exhibiting leadership capabilities, using well-developed inter-and intra-personal skills and recognizing the need for taking  “social responsibility.” 

Having tackled the abstractions “democracy,” “civic engagement,” and “the humanities,” participants then turned to the issue of creating a language for the project of “engaging democracy” by making community connections. Using a Venn diagram,
 Dan Malachuk demonstrated the overlaps among course objectives, community objectives, student learning objectives, and other kinds of learning. This exercise offered participants a view of campus-community connections grounded in the needs and desires of the different constituencies involved in civic engagement education.  The conversation evolved into a consideration of “ideal partners” and the complex interactions/negotiations that characterize campus-community relations.  What are the mutual expectations and desires of each stakeholder? How is communication fostered and clarified? Which partners are likely, especially if one of the aims of the partnership is to inquire into democratic practices as well as to support or engender them?   Moreover, what are the challenges to a successful partnership grounded in humanities inquiry?  Participants discussed the problem of prerequisites (what students should already have before they begin a civic engagement project), availability and maintenance of appropriate partnerships, the almost invisible, insidious slide into unconscious condescension (“teaching” the partners), and the equally insidious difficulty of “fixing” the problems perceived in the community venue.  Finally, faculty facilitators and participants worked on the specific ways each participant might complete the following statement:

“As a means to engaging democracy, my course(s) [specify here] teaches....” 

The answers included specific skills, voices, values, and visions, and habits or dispositions.  

The last work of the first day of the Institute produced a reading assignment for participants and their division into four groups dedicated to four different community service projects.  Faculty facilitators and CC staff had decided on a set of texts derived from the “Our Documents” website (http://ourdocuments.gov), which presents the “100 Milestone Documents” in U. S. history and supplemented them with their own suggested texts and those suggested by participants (in their applications).

Faculty facilitators and participants read the following:

group 1
Brown v. Board of Education

“Thou Mother with Thy Equal Brood” (Walt Whitman)

Excerpt from Amusing Ourselves to Death (Neil Postman)

{For example, in this group, discussion centered on several themes: 1) setting the historical context as part of the context for service/engagement; 2) questions of discovery, hope and pessimism in looking at American democracy; 3) differences between visual/emotional and written/rational materials and responses (“Can images be a source of critical reflection on public life, in the same way that written words can be?”). This group also discussed  how we might use these texts combined with some kind of community-based experience, such as using Whitman’s poem along a project on oral histories with recent immigrants.}

group 2
Nineteenth Amendment to the U. S. Constitution 

Seneca Falls Declaration

“Huckleberries” (H. D. Thoreau)

“Patriotism and Cosmopolitanism” (Martha Nussbaum”

group 3

U. S. Bill of Rights

Excerpt from Beyond Good and Evil (F. Nietzsche)

“What Democracy? The Case for Abolishing the U. S. 

Senate” (Rosenfeld)

group 4
The Alien and Sedition Acts

“The Meaning of the Fourth of July for the Negro” (F. 

Douglass)

“Blindness and Transparency” (a poem by James Arthur)

Participants chose or were assigned to one of four community sites with a faculty facilitator and CC staff:

St. Johnsbury Academy (Rick Battistoni)

St. Johnsbury Athenaeum (Lorrayne Carroll)

Northeast Kingdom Youth Services (Russ Willis)

a local Park & Ride site (Dan Malachuk)

The first day’s work ended and Institute participants, faculty facilitators, and CC staff met for dinner at the Morse Arts Center of St. Johnsbury Academy.


May 25:

After breakfast, the Institute reconvened (after a short drive) at Springfield College.  We began with a discussion of the readings, first in individual groups.  Each small group was asked to consider how its readings might be viewed or used in light of the previous day’s work. For example, Group 4 participants’ examination of Frederick Douglass text focused on the literary terms “audience” and “voice” and found them to be crucial to understanding the workings of democracy.  The groups worked for about an hour, took a short break, and then returned to the whole group for the next phase.  Russ Willis facilitated a discussion on using “texts as tools for engaging democracy.”  Russ emphasized that one concern of bringing civic engagement into the classroom is that students must be able to move from a “concept” to a “practice” and that reflection is a key step in that movement.  Humanities provides the tools for reflection. He noted that texts might function as:

· chronicles of engagement

· calls to engagement

· manuals for engagement

· reflections on/critique of engagement 

chronicles: tell us how people have participated in the “story” of democracy

calls: incite people to join, to act

manuals: provide direction, the how-to for “what should I do?”

reflections and critiques:  provide a means to understand the affective consequences of the work as well as a justification for it


Discussion directed toward the metaphor of humanities’ “tools” drew on the work with the readings.  For example, Whitman’s poem was seen as a “deliberative dialogue,” a text that might inspire but not necessarily call someone to action.  Russ pointed out that all texts do not necessarily fulfill all of the functions.  As well, he emphasized, and participants concurred, that experience can function as a text.  This led to a consideration of how faculty might construct a syllabus for civic engagement with a certain “fluidity,” where the experience in community, rather than an academic concept, becomes the text to read and reflect on. The key to this approach is that “ a good experiential text is rich in meaning.”  The humanities train students to look for meanings and construct meanings, rather than merely to “ingest” those made by others.  In terms of creating the conditions for a “meaningful experience,” Russ offered several touchstones:

· there must be a clear motivation or vision

· there must be clear objectives or course outcomes 

· there must be a means to achieve the objectives (tools)

· there must be responsibility (the right tools/texts)

· there must be consequences (a recognition of mistakes, frustrations, unintended outcomes as well as intended)

Rick pointed out that “service as text” is a useful metaphor, but that it is somewhat problematic.
 This is partly because “service” subsumes key elements. For example, a “traditional” service practice, such as tutoring, might ignore the larger frame in which community stakeholders operate. As well, unlike the traditional notion of a text written by one “author,” service-text is always co-written (authors include the student, the community agency, the clients/stakeholders, any people involved in the experience). Moreover, students may “skim” the service-text by not showing up or not investing in its construction.  

It is important to note that the discussion here focused on service learning as a way for “engaging democracy,” although this Institute was not conceived as a service learning forum. It indicates the degree to which this one model of pedagogy has become, itself, the lens through which many faculty members see civic engagement.  In this model, the humanities text becomes the context for the service learning. How can faculty extend that model and begin to move from reflection to meaning-making through civic engagement? If students have expectations or fears in their civic engagement, we can make those connections to the processes of democracy, those practices that have their own expectations (for example, a specific community outcome) or fears (dissension or disagreement).

Rick then led a discussion to prepare participants for community based work.  Participants discussed their own expectations and fears about the community activity they were to take on in the afternoon as well as a generalized sense of what might happen in community work. The set of expectations/fears included:  

· I expect to go into a beautiful space

· I am afraid that it will be difficult to make connections to the topic

· I am afraid we will not meet the community partner’s needs

· I want to collaborate for the benefit of the community.

The group broke for lunch and then left for the sites.  Two examples of the site work follow.
St. Johnsbury Athenaeum

[Brian Cleary, Matthew Freytag, Ben Williams, Nancy Nahra, Lorrayne Carroll]

This group was asked by the Director of the SJA, Lorna Higgs, to help to catalogue books from a large collection (approximately 900 volumes) in the Athenaeum’s basement.  After a brief tour of the history of the SJA, the group went to the basement and sat at two long tables.  SJA staff provided us with lists, book supports, and pencils; we were to check each volume off the list and write a description of the volume, paying close attention to whether it needed some repair work. There was little interaction between the group and the staff after the initial orientation but much talk between group members because we worked mostly in pairs (one examining the volume, one recording data). The SJA has little staff for this kind of work, and this collection of mostly nineteenth-century volumes has been unusable to the general public or even specialists because it has not been adequately recorded into the library holdings.  I don’t recall exactly how many of the books we processed, but it put some little dent in the overall enterprise. Certainly, the staff were pleased with the activity.


St. Johnsbury Academy
[Rick Battistoni, Matt Hoven, Nancy Murry, Will Randall, Teresa Roberts, Margaret Westcott]

This group was divided into two: one group went to an AP American Government classroom to serve as “judges” for student presentations/hearings on different public policy issues.  The other group went to a World Civilizations II class, to serve as “consultants” to individual students presenting their ideas for their final research projects. Both groups then spent an hour meeting with the Social Studies faculty to share our thoughts on teaching and learning for engaging democracy.  The conversation we had together as fellow educators was quite lively, whether or not the “service” we provided to the two classes was significant.

These two reports demonstrate some of the range of possibilities for working in community while attempting to use a humanities focus.  

After reconvening back at the hotel for a reflection exercise, participants began a full-group discussion about the challenges they faced in trying to integrate the community work with the ideas and practices we had been considering throughout the Institute.  Particularly, for those who worked at the other two venues, a park-and-ride site that needed some landscaping and a youth services location that needed to have a storage room cleared out, the community work seemed far afield from the work of “engaging democracy.” It is important to note that, after the intensity of the day’s activities, everyone appeared to be fatigued, so the reflection period was abbreviated. 

A reception was held that evening at the Fairbanks Museum, after which some participants, facilitators and staff attended an optional viewing of the video, This is What Democracy Looks Like at the hotel.


May 26
After breakfast, the full group convened for a consideration of individual syllabi and syllabus design in light of the Institute’s goals and activities.  With Lorrayne Carroll and Dan Malachuk facilitating, the group first responded to the prompt:  “As a means of engaging democracy, my course does the following...”

The findings that emerged from the prompt may be summarized by the following goals that the courses should develop or encourage: 

· skills

· multiple voices/diversity

· visions/values of democracy

· habits of being or acting

Interestingly, the group recurred to the conversation of the first day in which faculty began to consider “ideal partners” again.  The conversation went on to supercede  the scope of individual syllabi. For example, the talk shifted from the problem of pre-requisites (what should students know before taking a course that “engages democracy”?) – a syllabus- or curriculum-based concern- to the more philosophical question of whether or not teaching in itself is an inherently democratic practice.  

This final component of the Institution is instructive in that it made clear that participants, although expressing interest in developing specific course and curricular guidelines for “engaging democracy,” continued to think and talk about the larger scope of the project from a broader pedagogical and philosophical perspective. 

This shift formed a segue into a go-round in which each participant spoke to the question of how the work of the Institute could be taken back and integrated into their teaching.  Participants for the most part noted that, although specific changes to specific syllabi were not immediately clear, the level and breadth of the discussion throughout the Institute provided them with a frame in which to work on course and curricular redesign.

Finally, faculty facilitators offered a number of suggestions for reading and reconsideration of the ideas brought up over the previous three days.  The Institute ended with a brief session in which participants wrote evaluations of the Institute, noting the strengths and weaknesses of the whole event.

After participants departed, Campus Compact staff and three faculty facilitators met over lunch to evaluate the Institute and to discuss the construction of the proceedings.

Appendix I: Documents

I. E. B. White, “Democracy”

"Surely the Board knows what democracy is. It is the line that forms on the right. It is the don't in don't shove. It is the hole in the stuffed shirt through which the sawdust slowly trickles; 

it is the dent in the high hat. Democracy is the recurrent suspicion that more than half of the people are right more than half of the time. It is the feeling of privacy in the voting booths, the feeling of communion in the libraries, the feeling of vitality everywhere. Democracy is a letter to the editor. Democracy is the score at the beginning of the ninth. It is an idea which hasn't been disproved yet, a song the words of which have not gone bad. It's the mustard on the hot dog and the cream in the rationed coffee. Democracy is a request from a War Board, in the middle of a morning in the middle of a war, wanting to know what democracy is."

II. What do we mean by “engaging democracy?” 

A Checklist

People have different ways to think about civic engagement in a democracy. Represented below are actions that people might cite as exemplary acts of democratic civic engagement. Place a “1" next to the action that most closely models your own idea of “engaging democracy.” Place a “2" next to the action that is the second closest, etc., up to 15.

______ Voting.

______ Organizing an after-school program for children 

whose parents work.

______ Talking with a friend about a social issue of 

importance to you.

______ Working for a candidate in a local election.

______ Signing a petition calling upon the local university 

to provide a living wage for all its workers

______ Serving on a jury.

______ Creating a poster for an event sponsored by a local 

nonprofit organization.

______ Leaving your car at home and biking or walking to 

work/school every day.

______ Tutoring a migrant worker.

______ Attending a neighborhood meeting to deal with a 

current local problem.

______ Providing dinner once a week at a homeless shelter.

______ Joining a group dedicated to ending domestic 

violence.

______ Giving blood.

______ Driving within the posted speed limit in a school 

zone.

______ Boycotting the products of a corporation that 

employs child workers in its overseas plants.

[Adapted from Nadinne Cruz, “How Do You Define Service?” (February, 1996)]
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Appendix III: Faculty Biographies

Rick Battistoni is Professor of Political Science at Providence College, where he also directs Project 540, a high school civic engagement initiative.  Rick has been involved in civic engagement and service-learning work for the past 20 years.   He is the author of Civic Engagement Across the Curriculum and a member of the AAHE-Campus Compact Service-Learning Consulting Corps.

Lorrayne Carroll is Associate Professor of English at the University of Southern Maine. She has taught service learning courses and conducted research in service learning and was recently appointed the Northeast Region Civic Scholar for the National Campus Compact's Civic Scholars Program.  Lorrayne seeks to connect the academic work of students and faculty with community goals in order to expand possibilities for civic engagement through new partnerships, mentoring models, and curricular redesign.

Dan Malachuk uses community-based learning in courses in writing and the humanities at Daniel Webster College, where he is Associate Professor. He is interested in both the political theory and the practical institutionalization of experiential learning.  Dan is a consultant for the Northern New England Campus Compact Faculty Consulting Program.

Russell Willis is Provost and Chief Academic Officer at Champlain College in Burlington, Vermont. In addition to teaching in the humanities fields of social ethics and religious studies, Russ has been a service learning advisor and instructor at several institutions and promoted civic engagement among students and faculty members as the founding director of the George and Eleanor McGovern Center for Public Service at Dakota Wesleyan University (2001-2003).

Appendix IV: Response 

The following response represents a writing reflection during the Institute by one of the participants, Teresa Swartz Roberts (University of Maine at Farmington):

How might your vision of the Humanities make them an instrument or lens for democratic practices?

My vision of the field of humanities is that it IS a lens.  It brings into 

focus the issues that arise when we question.  One of the inherent 

qualities of true democracy is that it constantly examines itself.  Our 

country's most important documents are living documents.  They are changed when, upon examination, they clearly are inadequate.  Great, yes.  Historic, yes.  Something to be proud of,yes.  But inadequate.  They are lacking; somebody forgot something--or someone.  Humanities ask us to use the lens to both ask the questions and see a vision for answering them.  The broad spectrum of fields included in--and sometimes excluded from--the larger field of humanities will make a difference in how the lens focuses, just as changing from F8 to F16 changes the depth of field on a lens.  But, either way, the picture gets taken.

Appendix V:  List of Text Selected by Participants and Facilitators

List of texts (with weblinks when available) generated by Engaging Democracy Through the Humanities Participants and Facilitators 

Alien and Sedition Acts, 1798

http://www.ourdocuments.gov/doc.php?flash=true&doc=16&page=transcript
Declaration of Independence, 1776

http://www.ourdocuments.gov/doc.php?flash=true&doc=2&page=transcript
Act Establishing Yellowstone National Park, 1872

http://www.ourdocuments.gov/doc.php?doc=45&page=transcript
Article 1 of the United States Constitution, 1787

http://www.ourdocuments.gov/doc.php?flash=true&doc=9&page=transcript
The Bill of Rights, 1791

http://www.ourdocuments.gov/doc.php?doc=13&page=transcript
Federalist Papers (#10 & #51), 1787-1788

http://www.ourdocuments.gov/doc.php?flash=true&doc=10&page=transcript
Civil Rights Act, 1964 

http://www.ourdocuments.gov/doc.php?doc=97&page=transcript
Brown v. Board of Education, 1954

http://www.ourdocuments.gov/doc.php?doc=87&page=transcript
Executive Order 10924: Establishment of the Peace Corps, 1961

http://www.ourdocuments.gov/doc.php?doc=92&page=transcript
Jefferson’s Secret Message to Congress Regarding the Lewis and Clark Expedition, 1803

http://www.ourdocuments.gov/doc.php?doc=17&page=transcript
Nineteenth Amendment to the U.S. Constitution: Women’s Right to Vote, 1920

http://www.ourdocuments.gov/doc.php?doc=63&page=transcript
Seneca Falls Declaration of Sentiments and Resolutions

http://www.fordham.edu/halsall/mod/Senecafalls.html
Plato’s Republic (Book 6 and Book 8)

http://www.scholars.nus.edu.sg/resources/republic/1.0.html
http://www.book-worm.org/plato/book6.htm (Book 6)

http://www.book-worm.org/plato/book8.htm (Book 8)

Thoreau, Huckleberries

Adam’s Letters 28 and 29 from the Defence of the Constitutions

http://www.constitution.org/jadams/ja1_00.htm 

http://www.constitution.org/jadams/ja1_28.htm (28)

http://www.constitution.org/jadams/ja1_29.htm (29)

Vladimir Lenin: State and Revolution

http://www.marxists.org/archive/lenin/works/1917/staterev/index.htm
Beyond Good and Evil by Nietzsche

http://www.mala.bc.ca/~johnstoi/Nietzsche/beyondgoodandevil_tofc.htm
Aristotle’s, The Rhetoric

http://classics.mit.edu/Aristotle/rhetoric.html
Speeches and Letters of Martin Luther King, Jr.

http://members.aol.com/klove01/martinsp.htm
Elements of Style

http://sut1.sut.ac.th/strunk/
Thoreau, Civil Disobedience

http://www.cs.indiana.edu/statecraft/civ.dis.html
Hughes, Langston.  “I Too, Sing America.”  1925.

http://www.oldpoetry.com/poetry/15962
Whitman, Walt.  “Thou Mother with Thy Equal Brood.”  Leaves of Grass.  1891-92.

http://www.literatureclassics.com/etexts/167/452/
Frederick Douglass, “The Meaning of July Fourth for the Negro”

http://www.pbs.org/wgbh/aia/part4/4h2927t.html
US Patriot Act, sections 213 and 215

http://www.ratical.org/ratville/CAH/Section213.html 

http://www.ratical.org/ratville/CAH/Section213.html#213 (213)

ACLU fact sheet  that responds to Section 215

http://www.aclu.org/Privacy/Privacy.cfm?ID=11054&c=130
a portion of Attorney General John Ashcroft’s prepared remarks to a group of professional journalists on the subject.

http://www.aspeninstitute.org/AspenInstitute/files/CCLIBRARYFILES/filename/0000000532/JournSecrty.%2864page%2972.pdf
Excerpt from Amusing Ourselves to Death: Public Discourse in the Age of Show Business by Neil Postman

Excerpt from Chapter 11, The Vital Center (pages 237-243) from The Primal, the Modern, and the Vital Center: A Theory of Balanced Culture in a Living Place by Donald W. Oliver, Julie G. Canniff, and Jouni Korhonen, Volume Seven of the Foundation

"What Democracy? The Case for Abolishing the United States Senate," by Richard Rosenfeld, Harpers, Feb. 2004, 38-44 *

Civil Society: The Underpinnings of American Democracy by Brian O'Connell, Tufts University, 1999

Soul of a Citizen: Living with Conviction in a Cynical Time, Paul Rogat Loeb, St. Martin's Press, 1999

Educating Citizens: Preparing America's Undergraduates for Lives of Moral and Civic Responsibility, Ann Colby, Thomas Ehrlich, Elizabeth Beaumont, Jason Stephens, Jossey-Bass, 2003

Common Cause: Leading Lives of Commitment in a Complex World

Neil Labute's play  "The Shape of Things"

Nussbaum, Martha.  "Patriotism and Cosmopolitanism."  1996

http://www.phil.uga.edu/faculty/wolf/nussbaum1.htm
For Love of Country, ed. M. Nussbaum.  Boston:  Beacon Press, 2002

Ursula LeGuin, "The Ones Who Walk Away from Omelas"

Marge Piercy's poem, "Right to Life."

http://thewitness.org/archive/april2000/poemrighttolife.html
James Arthur’s poem, “Blindness and Transparency” 
�A list of actions adapted by Professor Battistoni from Nadine Cruz’s How Do You Define Service? See Appendix.


�A brief list of phrases developed from this conversation gives a glimpse of how the group came to see “humanities as a means to democracy”; the humanities could be construed as


skill sets and strategies


a collection of diverse voices


a means to discovering and or constructing truth(s), values, and meaning(s)


a preparatory for imaginative work, creative work 


� Battistoni, Civic Engagement Across the Curriculum


�See also Edward Zlotkowski’s work on defining the purview of service learning:  Successful Service Learning Programs: New Models of Excellence in Higher Education (Anker Publishing Co., 1998). 


� Morton, Keith, "Issues Related to Integrating Service-Learning into the Curriculum." In Barbara Jacoby (ed.), Service-Learning in Higher Education: Concepts and Practices (Jossey-Bass Publishers, 1996.)








